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Presenter
Presentation Notes
-Give a general background of how my dissertation project was started: EGR project in the DRC / CIES 2012 – what is going on? / IRC conversations about teacher well-being and their motivation  as linked to their approach with child-wellbeing through the Healing Classrooms approach/ Looking at how a TPD model could contribute to their well-being and their motivation to try out new concepts around EGR and new instructional activities in the classroom / and build a community of professionals at the school level.



SELF-EFFICACY AS A LENS TO MOTIVATION 

 Motivation is the result of“Self-Efficacy” 
(Bandura, 1994) 
 “people’s beliefs about their capabilities to produce 

designated levels of performance that exercise influence 
over events that affect their lives” (p.71). 

 Act vs. Avoid 

 Elements of self-efficacy 
 Enactive Mastery 
 Role Models 
 Praise & Encouragement 
 Emotional arousal / Coping mechanisms 

Presenter
Presentation Notes
1) When looking at the literature on well-being and teacher change, I was immediately drawn to Bandura’s concept of self-efficiacy:Define itSomeone who has a high level of self efficacy usually approaches difficult tasks as challenges, sets challenging goals and achieves them, attributes failures to insufficient efforts and tries again, displays low vulnerability to stress, and quickly recovers from setbacksSomeone with a low level of self efficacy usually tends to avoid activities that seem challenging and overwhelming and undertake only those activities that they judge themselves capable of achieving.It’s something that can be developped and nurtured by oneself and with others2) The elements of self-efficacy areEnactive Mastery = trying out new techniques and mastering them…builds confidenceRole models refers to seeing your peers trying out new techniques…which is a powerful tool for someone: seeing someone like yourself trying something out indicates that it is possible and that motivates you to want to try as wellPraise & Encouragement are big components of building self-efficacy…which are positive reinforcements to trying out, testing, and even failing at somethingEmotional Arousal, which is maybe one of the more elusive concepts of self-efficacy.  I see it as someone’s developped coping mechanisms to stress.  Does someone avoid trying something out because they are overwhelmed, or do that see a new technique as a challenge to be confronted and tackled.  This can have a major impact on taking the first step to enactive mastery



TPD THEORY TOWARDS PRACTICE CHANGE 

 “More knowledgeable other” - Vygotsky, 1978  
 “Spiral curriculum” - Bruner, 1960 
 “Communities of Practice”  (Wenger, 1998) 

 Reflection 
 Context 
 Duration 
 Content 
 Collective participation 

Presenter
Presentation Notes
When looking at Teacher Professional Development theories that stipulate practice change, I was drawn toVygotsky’s “more knowledgeable other” – we learn from others and that learning is ultimately socialBruner’s Spiral Curriculum / Vygotsky’s Zone of Proximal Development – we learn best in stages…where learning needs to be scaffolded and conceps build upon step by step.  The learning process also needs to be challenging enough for us to step up.And more practically, Wegner’s “Communities of Practice” which operationalize Vygotsky’s and Bruner’s concepts by reinforcing group work via reflection, context, duration, content, and collective participationMotivated teachers are those that have a high level of self-efficacy to achieve many different types of outcomes and goals. As a result, motivated teachers who have a strong sense of self-efficacy are those that enact teacher change and new content and instructional techniques. This can be fostered through communities of practice that focus on the social, spiral curriculum, and reflection, context, duraction, content, and collective participation.Behavior change mechanisms are seen as “different modes of influence alter coping behavior partly by creating and strengthening self-perceptions of efficacy” (Bandura, 1992, p.127). 



•Content focus 
•Collective participation 
•Duration 
•Coherence 
•Reflection 

•Enactive Mastery 
•Modeling 
•Persuasion 
•Emotional arousal 

•Leadership 
•Working conditions 
•Policy environment 
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Efficacy 

External 
factors 

SELF-EFFICACY & PRACTICE CHANGE 

Presenter
Presentation Notes
In my reivew of the literature, I was able to code different teacher-change studies according to self-efficacy and communities of practice (that these are two interlinked concepts that impact one another)-For example:  effective TPD that focused on collective participation and over a longer period of time seemed to be linked to enactive mastery, modeling, social persuasion and emotional arousal.  This seems pretty logical:  A teacher who is part of a study group at one’s school who participates with colleagues during continuous sessions over a school year will try out new techniques, see her peers doing the same, receive feedback and develop strategies for dealing with stresses (thanks to colleagues ideas and support)**Therefore, communities of practiceHowever, this is always impacted by what I term “external environments” which include leadership for TPD, teachers’ working conditions, and the education policy environment-In post(conflict) settings this could also include the socio-political environment which could severely impact the functioning and quality of TPD provided (therefore the ability and extent to which communities of practice and self-efficacy concepts are promoted)-Another example of external factors, such as working conditions, could heighten negatively impact teachers’emotional arousal, creating more stress, and therefore impacting their sense of ability to make changes in the classroom.



PROBLEM & CONTEXT 

 OPEQ PROJECT 
 Teacher Learning Circles (TLCs) part of in-service 

teacher training 

 
 Teachers’ working conditions in DRC 

 Teachers’ well-being / Job satisfaction nuances 
 Post(Conflict) DRC 

 

 How are in-service TLCs working in context? 
 

Presenter
Presentation Notes
-OPEQ project : 1 component of the project = EGR which includes a TPD program = 10 day accelerated workshop followed by teacher learning cirlcesIN PRINCIPLE: TLCs are school based study groups.  In the DRC they are MOE sponsored.  The TLCs are organized around the different components of communities of practice, where teachers meet at the SCHOOL LEVEL (conherence) regularly over the school year (duration) with their school colleagues (collective participation) and discuss classroom-related issues/successes in their teaching of reading (content focus).  They work together to talk about and discuss what is working and what is not working as well as troubleshoot how to overcome challenges with the help of their TLC materials and their principals (reflection) IN REALITY:-NYU study on their well-being / job-satisfaction indicates that working conditions and the policy environment have the greatest impact on teachers:-We know that teachers in the DRC are paid the lowest salaries in all of Africa-Most teachers are forced to have a 2nd job-In Katanga, where the study was carried out, there are current pockets of crisis due to the Mai Mai rebellion-Working conditions : lack of materials, lack of chairs, student materials-Teachers who felt burnout had less wealth, more children, more unwell family members and were in poor physical health 	



RESEARCH QUESTIONS 

Question: 
 In crisis and post-crisis DRC, what are teachers’ experiences 

of TLCs? 
 
Sub-Questions: 
 According to Congolese teachers, what are the advantages 

of the content, instructional practices, and community 
support components of the TLCs? 

 According to Congolese teachers, what are the challenges of 
the content, instructional practices, and community support 
components of the TLCs? 

 How do Congolese teachers adapt and use content, 
instructional practices and community support concepts in 
and outside of the TLCs? 
 
 



METHDOLOGY 

 Qualitative  
 (interviews, class & TLC observations, focus groups, 

document collection) 

 Case Studies  
 (OPEQ project schools: 2 urban schools, 2 

“emergency” schools, 1 village school 

 “Crystallization” (Ellingson, 2008) 
 (Participatory data collection & continuous analysis 

with IRC staff & MOE inspectors) 

 

Presenter
Presentation Notes
Crystals are multifaceted objects that are complex, three dimensional and when light passes through them what one sees depends on from how and where one looks (Richardson, 2003). The researcher acknowledges up front that there are many different lenses that she can use to represent participants’ experiences. I will use crystallization to create hybrid data collection tools as well as creative data analysis in order to highlight the researcher’s positionality (Ellingson, 2008; Richardson, 2003) 



CONCEPTUAL FRAMEWORK 

Teachers’ 
Experiences in TLCs 
(attitudes & practices) 

Communities of 
practice 
elements 

Self-Efficacy 
elements 

External Factors 
elements 

Discursive Practices Indigenous Forms of Knowledge 

Positionality Reflexivity 



DATA COLLECTED 
Data Collection Tool Collected From 

TLC Observation  
(Video-recording, notes) 

9 TLCs meetings 

TLC Teacher Interview  
(audio-recording, notes) 

26 TLC Teacher-Participants 

Classroom Observation, Feedback/ Member-Checks 
(video recording; Teaching observation protocol, notes) 

26 TLC Teacher-Participants 

Artifact Collection  
(lesson plans, teaching materials, TLC materials) 

26 Teachers 
5 School Principals 

Teacher Focus Groups 
(video-recording, notes) 

5 Focus Groups 

Researcher Focus Groups (audio-recording, notes, 
materials) 

 Daily Team Focus Groups 

Field-Notes 
Researcher after each data 
collection activity 



DATA ANALYSIS 

 “Crystallized” – Deductive/Inductive (Ellingson, 
2008) 
 

 “Positionality” & Reflexivity (Mosselson, 2010) 
 

 Focused & Open Theme / Category Generation 
(Rossman & Rallis, 2003) 



PRELIMINARY THEMES & SUB-THEMES 
 La motivation 

 Conditions de travail (salaire, effectifs, situation des 
salles de classe…) 

 Motivation psychologique / intellectuelle 
 Renforcement de capacités 

 L’impact de l’environnement social sur 
l’enseignant 
 Rapport entre le Directeur et ses enseignants 
 Rapport entre la communauté et ses enseignants 
 Impacts des intervenants en éducation (MEPSP, ONGs, 

organisations religieuses, fondations, ect.) 



THEMES & SUB-THEMES 
 La tenue des forums d’échange 

 La fréquence 
 La structure 
 Les avis / considérations des enseignants 

 Partage ensemble 
 Discuter ensemble 
 Entre-aide 
 Influence des collègues 
 Résolution des difficultés 
 Relations entre collègues (amitiés et climat de travail) 

 



THEMES & SUB-THEMES 

 Application de nouvelles stratégies 
d’enseignement 
 Utilité et l’utilisation des matériels didactiques 
 Utilité et l’utilisation de nouvelles activités pour 

enseigner la lecture 
 Utilisation des outils du projet OPEQ 
 Explication et l’utilisation des principes des « classes 

sur le bien-être de l’enfant » 



PRELIMINARY INTERACTION OF THEMES 

L’ impact de 
l’environnement social 

sur l’enseignement 

 
La « motivation » 

 

La tenue des 
Forum d’échange 

 

Partage ensemble 
 

Application de 
nouvelles stratégies 



NEXT STEPS 
 In-depth Analysis of transcriptions  
 Crystallized coding 
 Cases – Teacher, School, Context 
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